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Every student brings different strengths to a classroom. Some develop their ideas through discussion, while
others benefit from working independently, and others by asking questions and talking out ideas with others.
For those who are less comfortable speaking in front of their peers, participating can be challenging, and
I recognize this. My teaching responds to these differences in learning styles and personality, by offering
multiple ways to participate and demonstrate understanding of the course’s material. As such, I have worked
to make my recitations accessible to students who develop ideas through independent study by constantly
sharing reading materials, homeworks and practice exercises. I also pride myself in making my classroom an
environment where any idea is safely welcomed into the discussion, cultivating students’ ability to confidently
participate in class and work in groups with their peers. I will bring this philosophy to my teaching and
mentoring as a faculty member, both in the standard curriculum, service programs, and in the field courses I
am prepared to design.

Teaching Experience

During my Ph.D., I have taught in six undergraduate courses (two of them in more than one term), leading
recitations in one and serving as a teaching assistant (TA) in the other five. In both roles, I have enjoyed
working with students from principles courses through the more advanced econometrics courses. Leading
recitations has also let me design and teach my own weekly sessions, and I have watched more students
volunteer to participate as each semester goes on. My students’ feedback reflects these sessions; in an
anonymous survey I ran in Fall 2026, when asked what I should keep doing in recitation, student wrote
“Providing examples,” “definitely asking questions,” and “Great attitude and seemed like she actually wanted
to be there and help students.”. Below I describe in more detail my experience in each course. You may also
refer to my website, which lists the instructor of record for each one and collects anonymous feedback from
my recitation students.

ECON 1115  Principles of Macroeconomics, recitation ECON 1125 (Summer 2024, — Fall 2026): This
course is Northeastern’s introduction to macroeconomics, a 400-student lecture paired with
small-group recitations that carry 30 percent of the course grade. My responsibilities include
leading up to four 60 minutes weekly recitation sections per term, where I design and teach
the discussion; supervising each group’s semester-long case study research projects; holding
office hours; and grading problem sets, discussion boards, and exams. In recitations, each
idea reaches students in more than one way. I write the equation on the board while students
look up a definition or a fact on their laptops, we match what they find to the equation, and
students then work through it in randomly assigned groups of three. I then bring up World
Bank or FRED data and ask students to interpret the indicators against the equation or relevant
research studies. For example, when we discussed how imports affect manufacturing jobs
at home, I wrote Autor, Dorn, and Hanson’s work on the China shock on the board, and
students took a new interest in the class. Since some students feel uncomfortable at the center
of attention, I never call on anyone at random; I ask open questions and work through the
answers with the volunteers.

ECON 2316  Microeconomic Theory (Spring 2023, Spring 2026): This course is the department’s calculus-
based intermediate microeconomics course; it typically has 35 students. My responsibilities
included grading problem sets, proctoring exams, and holding office hours. The course exam-
ines how consumers and firms behave under perfect competition, monopolistic competition,
oligopoly, and monopoly, and how public goods, externalities, and asymmetric information
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cause markets to fail. I served as its TA twice, in my first and fourth years of the Ph.D.

Statistics for Economists (Summer 2025): This course teaches the statistical tools that
economists use to analyze data; it had 25 students. My responsibilities included grading its
eight take-home data assignments and holding office hours. The assignments move from
sampling, inflation adjustment, and data visualization to descriptive statistics, confidence
intervals, hypothesis testing, and regressions. Students were expected to complete them in R,
Python, Stata, or Excel.

Contested Economic Issues (Summer 2024): This course is an introductory survey of the
economic debates the United States faces as a nation; it had 24 students. My responsibilities
included grading assignments and exams and holding office hours. The course covers issues
such as the size of government, the national debt, taxation, and national health care, using
theory as a tool of analysis.

Applied Econometrics (Fall 2023, two sections): This course is the department’s undergrad-
uate course in applied regression analysis; it had two sections of 30 students each. My
responsibilities included grading its seven problem sets, proctoring its two midterms and
final exam, and holding office hours. The course covers linear regression, specification,
heteroskedasticity, and autocorrelation before turning to endogeneity, panel data, time series,
and qualitative dependent variables, and it ends with each student’s review of the data and
methods in a published peer reviewed academic paper.

Global Political Economy (Spring 2023): This course is an International Affairs course on
development policy in the global economy; it had 17 students. As one of its two TAs, |
proctored the closed-book midterm, graded the midterm and the take-home final exam, and
held office hours. The course moves from trends in poverty and inequality and the history
of development thought to the global rules that govern industrial, foreign investment, and
climate policy, and students present peer reviewed academic research articles and a final
project.

Future Courses

As a faculty member, I look forward to a more central teaching role, teaching standard courses and developing
new ones. In every course, I would keep the variety of graded work I have handled as a TA, including exams,
problem sets, discussion boards, group projects, and presentations, so that students have several ways to show
what they understand. The list below describes the field courses I am prepared to teach and design; I am also
prepared to teach undergraduate principles courses as well as courses in all levels of microeconomics theory.
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Health economics: upper-level undergraduate or graduate. This course would follow eleven
modules: the value of health insurance; risk selection and health insurance markets; benefit
design and moral hazard; health insurance and medical debt; physician decision making
and medical productivity; the industrial organization of pharmaceutical markets; medical
innovation; mental health; addiction and the opioid crisis; long-term care; and health equity
and fairness, with a focus on field experiments. The graduate course would center on one
research paper per class, and each student will be expected to open the class with a summary
presentation of that paper. Students will be graded on a midterm exam, a final exam, and a
group project that exploits the Affordable Care Act’s Medicaid expansion.

Labor economics: upper-level undergraduate or graduate. This course would follow six
modules: place-based policies, wage inequality, neighborhood effects, migration, unemploy-
ment insurance, and social insurance and labor supply. For the graduate course, each class
would center on one research paper that estimates the labor market effects of current policies,
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estimated with causal inference methods, such as difference-in-differences, instrumental
variables, or regression discontinuity. Students would take two assignments, a midterm, final
exam, and a group project focused on the SNAP’s work requirements.

Industrial organization: undergraduate or graduate. This course would examine firm behavior
and the causes and consequences of market structure. I would cover monopoly, oligopoly
and collusion, product differentiation, entry, vertical relationships, pricing, and innovation.
Students would complete two problem sets, a midterm, a final exam, and a group project. The
undergraduate version would use introductory calculus, while the graduate version would
incorporate multivariable calculus optimization, game theory, and discussions of research
papers. I would center the applied component on a group project examining a recently
contested merger by the Federal Trade Commission as a retrospective study of the efficiency
of antitrust remedies.



